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Abstract 
This research aims to designate the in-service training needs of the social studies teachers within the context of lifelong learning
and in accordance with the viewpoints of the social studies teachers by employing qualitative research methods and procedures. 
In identifying the views of the teachers, a questionnaire with open-ended questions was used. The data received from the 
questionnaire is categorised and expounded under various topics. As a result of the research; teachers expressed their opinions on 
the areas which demand in-service training, on how this could contribute to their professional improvement, and they stated their
in-service training problems as well as their expectations from in-service training both in theory and practice. Teachers asserted
that the in-service facilities, and the related planning, physical conditions and financial resources for the social studies teachers 
were insufficient. Moreover, they expressed their reaction to the deficiencies of in-service training as well as their unfulfilled
expectations with regard to this approach. 
Keywords: In-service; ,life long learning; social studies. 
1. Introduction 
Lifelong learning, which refers to encouragement in acquiring essential knowledge and skills and expanding the 
opportunities of flexible and new learning, includes the professional skills of the teachers acquired at the work place 
as well as informal learning. Creating a second opportunity in the system by means of updating the essential skills, 
offering advanced learning possibilities and the acquirement of the offered possibilities in an open and flexible way 
are extremely important in in-service training(Akbaú & Özdemir, 2002; Soran, Akkoyunlu & Kavak, 2006). In 
today’s societies, lifelong learning is becoming standardised in all fields of profession (Hoekstra, et al., 2009). Many 
countries emphasise the importance of the lifelong learning concept without taking into consideration the education 
level. There are various practices maintained by creating support, encouragement and developmental environments 
that will grant this phenomenon its due place (Beycio÷lu, 2008). Being offered such services, teachers are provided 
with the possibilities to improve themselves in their fields of profession, to be role-models and to use the electronic 
(digital) devices and resources effectively in the schools (Sefero÷lu, 2009).  
The lifelong education services have three main purposes which are defined as “encouraging the teachers’ 
professional skills and improvement, developing the school practice, conducting the clearly assigned practical 
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novelties in the school”(Özan & Dikici, 2001).  From an institutional viewpoint, the targets are to increase 
productivity, motivate the staff, maintain the vertical development of the staff, minimise the complaints about work 
and work environment, energise the work environment, minimise the supervisory and managerial duties of the 
administrators. As to achieve the expected results in in-service training, principles such as “continuity, 
comprehensiveness, eagerness, participation, appropriateness, encouraging environment” must primarily be taken 
into consideration (Selimo÷lu &YÕlmaz, 2009). Teachers inevitably change as a result of such professional 
activities.  The teachers, who are individuals working in a learning society, are, indeed, learners themselves (Eren, 
Özen & Karabacak, 2009).It is necessary to identify the areas in which the teachers are inadequate by constantly 
observing them and making relevant assessments and to configure the structure and content of the pre-service 
education programmes in the light of these analyses (Yeúil, 2009).   
In our country, the in-service training (HøE) facilities for teachers are organised and offered centrally by The In-
service Training Department of Ministry of National Education and locally by the Provincial Directorates for 
National Education. The In-service Training Department of Ministry of National Education provided a number of 
different facilities that involve in-service training to 19.305 social studies teachers in 2007, 22.490 in 2008 and 
16.296 in 2009, which add up to 58.091 in total. 
Contained in the Lifelong Learning programme of the Centre for European Union Education and Youth 
Programmes, within the Comenius programme the total number of people who travelled abroad is 1003 between the 
years 2003-2009; to be more precise, 41 people went abroad in 2003, 98 in 2004, 198 in 2005, 163 in 2006, 228 in 
2007, 275 in 2008 and 369 in 2009. Between 2007 and 2009, four social studies teachers in total benefited from the 
Comenius in-service programme; one in 2007 travelled from Izmir to Glasgow/England, one in 2008 from Istanbul 
to Exeter/England, another one in 2008 from Siirt to France and one in 2009 from Ankara to Cordoba, Spain. 
Increasing the quality of in-service trainings may be achieved through giving more effort, providing financial 
support and analysing the skills required for the future (Salin, 2002). Keeping in mind the importance of in-service 
training, this research aims to identify “the in-service training needs of the social studies teachers within the context 
of lifelong learning”. Answers to the following questions are sought: 
1.What are the in-service training facilities that should be offered to the social studies teachers? 
2.What are the in-service training problems of the social studies teachers? 
3.What kind of professional development features does lifelong learning endow the social studies teachers with? 
4.What are the expectations from in-service training both in theory and practice? 
2. Method 
2.1.Design  
This research is a qualitative study which intends to identify, within the context of lifelong learning, the in-service 
training needs of the social studies teachers (in the 6th, 7th and 8th grades) and the primary teachers (in the 4th and 5th
grades) teaching the social studies course, who work at primary schools. 
2.2.Participants
The population of the study is composed of the teachers working at the primary schools attached to the Ministry 
of National Education. The study was conducted with 200 randomly-selected teachers giving the Social Studies 
lesson in the 4th, 5th, 6th, and 7th grades at the 20 schools in Erzurum/Turkey. 41 social studies teachers and 159 
primary teachers participated in this research. 
2.3.Data Sources  
The research utilises a questionnaire as a means of data acquisition, which intends to identify the in-service needs 
of the social studies teachers within the context of lifelong learning. The questionnaire is composed of three 
sections. The first section is comprised of the demographic characteristics,  the second of the required in-service 
training fields and the third of the open-ended questions that will help identify the views on the issues taken up by 
the questionnaire.  
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2.4.Data Analysis 
The statistical analysis of the quantitative data gathered by the research is conducted on computer by SPSS. In the 
analyses, first of all, the areas in which the teachers of the social studies need in-service training are identified, and 
the teachers’ views are analysed in accordance with some variables. The data acquired through the second part of 
the questionnaire that includes the views of the teachers on their in-service training needs is analysed one by one. 
The answers of the teachers to each question are noted down one by one, and then similar answers are categorised.  
3. Results
The results of the research are transferred on the tables in the form of frequencies and percentages, related 
explanations are given and the views of the teachers are directly quoted in this section. 
3.1.Findings on the required areas of in-service training  
Social studies teachers are asked the following question about the in-service training subjects they require for their 
professional development: “What are the facilities you think will improve your current and future knowledge and 
experience as social studies teachers within the context of lifelong learning?”. The frequency and percentage 
distribution of the data acquired through the answers to this question is displayed on Table 1. frequencies and 
percentage distributions are calculated for each individual item.  
Table 1. Requried fields of in-service
As
In-service training subjects N %
H1 Social Studies Programme Development 106 53,0 
H2 Effective Use of the Teachers’ Guide Books 126 63,0 
H3 Academic Knowledge, Skills and Methods in Social Studies 139 69,5 
H4 New Practices in Social Studies Education 120 60,0 
H5 Standards of the Social Knowledge Content 137 68,5 
H6 Technology-based Social Studies Education 59 29,5 
H7 Social Studies Teaching Materials and the Use of the Materials  155 77,5 
H8 Contemporary Approaches to Social Studies Education 155 77,5 
H9 Global Expectations, Changes and Developments in Teaching Social Subjects  137 68,5 
H10 Learning and Relating the Cultural and Philosophical Thinking Styles  133 66,5 
H11 Disciplines that are Related to the Social Studies Course 111 55,5 
H12 Activity-based Education 100 50
H13 Organisational Learning 75 37,5 
H14 Innovative Teachers 78 39,0 
H15 Multimedia-based Education  138 69,0 
H16 The Use of Interdisciplinary and Multi-Disciplinary Thinking Systems in Social Studies  120 60,0 
H17 Effective and Productive Social Studies Education 118 59,0 
H18 Curriculum Development through Computer Practices 130 65,0 
H19 Optimum Effectiveness of Computer-based Education on Social Studies 113 56,5 
H20 Education on the Equality of Social Gender 51 25,5 
H21 Internet-based Education 123 61,5 
H22 Practising the Problem Solving-based Programme Models 65 32,5 
H23 Practising the Conceptual Education Models 84 42,0 
H24 Historical Empathy Development 124 62,0 
H25 The Use of Multimedia in education 91 45,5 
H26 Methods of Conflict Resolving 81 40,5 
H27 Education on Mediation among Peers 101 50,5 
H28 Safe School  Criteria and School Culture  98 49,0 
H29 Organisational Administration  47 23,5 
H30 Practising Socio-drama in Social Studies Education 105 52,5 
H31 Improving the Educational Process in the Classrooms  123 61,5 
H32 Education on Intercultural Respect, Tolerance and Understanding 90 45,0 
H33 Improving Students’ Academic Success   94 47,0 
H34 Education on Erosion and Environment  83 41,5 
H35 Education on Ecological Thinking  88 44,0 
H36 Folk Culture 90 45,0 
H37 Facilitating an Understanding of Society, Theory and Perspective 68 34,0 
H38 Communication and Effective Presentation Techniques  133 66,5 
H39 Online Education Devices and their Use 134 67,5 
H40 Education on Systematic and Critical Thinking  94 47,0 
H41 Introducing the Education Programme of History of Turkish Revolution and Kemalism Course  95 47,5 
H42 Education on Values 40 20,0 
H43 Education on Democratic Attitude Development  127 63,5 
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displayed in Table 1, the teachers mostly need facilities on Material and Activity Development (77,5%), Social 
Studies Teaching Materials and the Use of the Materials (77,5%), Contemporary Approaches to Social Studies 
Education (77,5%) and Human Rights Education (71,5%). These subject areas are followed by Academic 
Knowledge, Skills and Methods in Social Studies (69,5%), Multimedia-based Education (69%), Global 
Expectations, Changes and Developments in Teaching Social Subjects (68,5%), Standards of the Social Knowledge 
Content (%68,5), Online Education Devices and their Use (67,5%) and Learning and Relating the Cultural and 
Philosophical Thinking Styles (66,5%). 
3.2. Findings on Open-ended Questions 
H44 Social Knowledge Development outside the School 61 30,5 
H45 Geographical Knowledge Resources 121 60,5 
H46 Education on Citizenship and Citizen Awareness 109 54,5 
H47 Human Rights Education 143 71,5 
H48 Education on Web-based Information Systems  59 29,5 
H49 Material and Activity Development 155 77,5 
H50 Social Activity Planning and Practising 70 35,0 
Within the context of the research, seven main questions are directed to the participants in the questionnaire and 
interviews. Firstly, participants are asked “If in-service training is necessary for the social studies teachers in the 
context of lifelong learning” and the answers are received in the form of YES(N=197) and NO(N=3).  
Question 1- Have you ever attended the in-service training facilities organised for the teachers of the social 
studies course? If so, what is the title of this facility? 
6 of the social studies teachers who participated in the research answered this question Yes and the remaining 194 
answered No. Those who answered this question as Yes have attended an Introduction to the Social Studies 
Programme Seminar (2), Student-based Education Seminar (1), Human Rights and Citizenship Seminar (1), 
Effective Communication Seminar (1) and Class Management Seminar (1). 
Question 2-What are the in-service training fields that are necessary for you in terms of your personal 
professional improvement? 
In the research, the social studies teachers emphasise the necessity of organising events in terms of educational 
practices to increase effective use of the social environment-based method in getting to know the student profiles 
and the multiple intelligence method in analysing the individual learning structures. The teachers give priority to 
globalisation, global problems, current events, education on nature, historical awareness, diverse cultures and 
groups, development of a democratic attitude and contemporary and global approaches in social subjects and to 
academic knowledge, skills and methods, cognitive maps, novelties in educational sciences, effective 
communication, group psychology, activities that would turn the abstract subjects into concrete ones, teaching 
methods and techniques, foreign language education, presentation preparation techniques, innovative practices, 
programme development in social studies, conflict resolving methods, education according to regional 
characteristics, dispersing students’ prejudices against history education, historical empathy, public education, 
project- and performance-based education, class management, adolescence  psychology, persuasion methods, 
holistic learning, socio-drama, teaching by examples, computer-based curriculum practices, counselling, child 
psychology, activity-based education in crowded classes, development of communicational skills, group activities, 
creating original and productive works, effective use of teachers’ guide books, social studies materials and their use, 
technologic devices, using maps and map-reading knowledge, geographical knowledge systems, internet-based 
education, web-based information systems in teaching.
Question 3-What are the in-service training problems of the social studies teachers? 
The social studies teachers who took part in the research have stated the following problems in terms of the 
planning, practising and operational procedures of in-service training: In general, there is no education on subjects 
that involve social studies, Social studies teachers participate more often in the facilities other than the ones about 
their fields, In-service training is not exercised in compliance with its essence and purpose, Contents of the seminars 
are too comprehensive and the programme hours are too condensed, Seminar presentations do not include visual 
materials, The well-known theoretical subjects are repeated over and over, Seminar classes are crowded, Due to the 
scarcity of places in central in-service training seminars, the applications are turned down, Transportation to the 
seminar places is difficult, The planners do not pay enough attention to the seriousness and importance of the 
profession of teaching in human life as one that benefits from the education process at teacher training schools and 
continues with the in-service education, In general, the attitude when the in-service training starts is one that is far 
from being motivating, Social requirements are not sufficiently met and financial problems are not fixed, Education 
based on daily life is not offered to teacher, Applications to in-service facilities from the districts are generally 
rejected, In-service facilities are not organised according to needs, Physical conditions of the seminar halls are in 
part quite bad. 
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Question 4- As social studies teachers, what are your expectations from in-service training both in theory and 
practice? 
The social studies teachers called attention to the following inadequate conditions while mentioning their 
expectations both in theory and practice: the people who teach the class at in-service training courses solely reads 
from the screen; exemplary studies are not broadly introduced; the theoretical information provided in these courses 
is not applicable; practical and easily recollected methods are not provided; the presentations do not offer 
information and skills on new advancements and technologies; seminars should not be organised just to fulfil the 
procedural requirements, instead, they should be organised at more suitable times and places; the time spent there is 
unproductive; the in-service training courses do not update us with new information; the in-service trainers are not 
specialists in the field; in-service training is not available to small groups; it does not extend to a broader area; it is 
not instantaneous but periodic; the information given at the in-service training courses is not checked; there is no 
tracking and feedback; teachers who work at rural areas are not provided with necessary information at the in-
service training courses; knowledge is not attained by the examples. 
Question 5- Do the in-service training facilities help the teachers to improve their skills, increase their motivation 
and get promotion in the institutions they are related to?
Most of the teachers (194 of them) stress that the frequency and the quality of participation to the in-service 
trainings do not help them to get promoted in the institutions they work for; they assert that it is possible through 
personal effort and development instead. The teachers believe that the brevity of the courses they attend to and the 
inadequacy of the personnel, who offer these courses, affect their motivation and development in a negative way.  
Question 6-Have you been offered the opportunities to attend activities such as national and international 
training courses, meetings, seminars, symposiums and panels so as  to improve your professional skills more 
productively? 
While some teachers have stated that they attended such activities in the cities they work, most others (191 of 
them) answered this question as NO. 
Question 7-Do you believe that the training officers in the in-service facilities you attend to are academically 
adequate? Why? 
While some participants (147 of them) have stated that the training officers are academically adequate and they 
must be so, they also stressed that the training officers should particularly be able to suggest problem solving 
methods other than the well-known methods and techniques. They have asserted that they can focus on the speeches 
of some training officers easily and listen attentively whereas they have to give a real effort in listening to some 
others. Some of the comments made by the teachers are: “I do not believe. Our expectations are higher”, “I believe 
the training officers are academically inadequate. I think the courses should be given by specialists in the field”, 
“There are those training officers who are academically adequate and whose information transference methods are 
very good but there are also inadequate ones”. Teachers have expressed their expectations from the training officers 
stating that they should ideally be; “specialists who are well-prepared for the courses, have a strong background of 
knowledge, are well aware of and able to adapt to the education systems and can take into consideration the 
conditions”. 
4. Discussion 
The imperatives brought on by the advances in information and technology, which have marked our age are a 
significant reason for the teachers’ development. The traditional teacher profile has been changing in accordance 
with the variety of adequacy in teacher training. Teachers must certainly attend the in-service training courses both 
because of the changing social structures and expectations and in order to adopt proper roles within the dynamics of 
change (øskender & Altunayúam). Countries have to train teachers who can adapt to the advancing technologies. In-
service training courses that provide information about technological advancements and the use of a variety of 
materials must be widely organised (Ulusoy & Gülüm, 2009). Otherwise, if the need for the improvement of 
teachers’ performances in schools and classrooms is not met in time, late support activities will require much more 
time and money (Ersan, 1995). 
The statement “In-service training within the context of lifelong learning is a necessity for the social studies 
teachers” has gained credence in our research. The following remarks are of particular interest: “It is necessary for 
all people and an absolute obligation to relate to the students the learning-teaching methods and techniques which 
are acquired by following the developments in the world. Our subjects are not solely history and geography; 
therefore, we consistently need to renew ourselves. We need more detailed knowledge in order to interpret the 
historical and social events. We mostly have trouble in referring to a social subject with a contemporary 
understanding during classes. Social studies is not based on formulas as in maths. For instance, a social studies 
teacher working 30 years ago did not know about ‘global warming’. But now could a teacher say s/he does not 
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know about it?  The world agenda is always changing; therefore the subjects of the classes should be adapted to the 
agenda. Besides, since the field of social sciences is a transitional process, being aware of the developments is an 
obligation. The changing socio-cultural structures make lifelong learning a necessity”.
In-service training is not only limited to relating knowledge. The training environment is a place where the 
teachers to come together and the more experienced teachers relate knowledge to or share it with the new members. 
The teachers gain organisational motivation, attitude changes and professional knowledge as well as socialising 
(Gürel, 2009). 
Most of the teachers who participated in our research (97%) stated that they have not attended in-service training 
courses organised for the social studies teachers. For instance, in the research held by Öcal and Yi÷iter, it is stated 
that 68% of the social studies teachers have never attended an in-service training course, and for an essential 
understanding and application of the social studies programme, the teachers must attend in-service training (2007). 
According to the research held by Öztürk and Ünal, most of the classroom teachers (57,7%) have stated that they 
have never received in-service training on the social studies course and that very few of them have attended a 
training programme only once. The general opinion is that in-service training on social studies special teaching 
methods must be offered to the social studies and classroom teachers by the Ministry of National Education of 
Turkey (Taúkaya & Bal, 2009). Besides the in-service trainings, the teachers would also like to “have better-quality 
course books, be able to access scientific publications and participate in scientific meetings” (Altuno÷lu & Atav, 
2005).
One of the problems stated in the research about in-service training is the ineffective use of technology. In in-
service training, emphasis must be placed on scientific research and development studies about the utilisation of 
computer-based education and other possibilities of contemporary education technology, and the projects on this 
issue must be financially supported(Uúun, 2004).
Teachers’ priorities in in-service training programmes are academic information and professional development. 
According to Gül and Aslan(2009), it is an extremely important finding that the teachers wish to receive courses 
given by specialists. In our research, it is stated that some of the training officers are academically adequate and they 
must be so; however, it is also stressed that the training officers should particularly be able to suggest problem 
solving methods other than the well-known methods and techniques. The training officers should ideally be 
“specialists who are well-prepared for the courses, have a strong background of knowledge, are well aware of and 
able to adapt to the education systems and can take into consideration the conditions”. 
From the participants’ viewpoint, the in-service training areas are designed in compliance with the general 
psychological and social needs. However, the teachers think the training courses should be given at meeting or 
conference halls rather than in schools, and be planned as programmes that expand into a couple of weeks. The 
school halls are rather small and cold, the physical environment is uncomfortable and inadequate, lacking in devices 
and equipment in general, and transportation to these schools is often problematic. Moreover, some of the teachers 
have asserted that they have encountered differing practices in terms of independence. As a solution to this problem, 
the school building where the course takes place as well as the equipments and teaching must be organised well by 
taking into consideration the adult education (Özan & Dikici, 2001).  
One of the problems widely mentioned on the content of teaching is the state of the practices. The teachers 
generally believe that a do-and-live-based applied method would produce a long-lasting education. They support the 
view that many of the facilities should include less theory and more practice. In accordance with this view, the 
research held by Bümen(2005) has shown that teachers expect the in-service trainings to be based on practice. 
The assessment phase of the planned and applied in-service training programmes is highly important as the 
assessment results demonstrate if the educational facilities have reached up to their targets. It is also significant in 
knowing the effects of the trainings and professional development and in determining if the acquired knowledge is 
practised at schools (Tekin & Yaman, 2008).  Therefore, the teachers must be monitored after training and supported 
by the person or institutions that have given the in-service training concerning the practices related to the education 
they have received (KÕldan & Temel, 2008). The results must be analysed and reported to the administrators, and 
objective assessments must be made according to the analysis of the needs. With respect to the needs, in-service 
training must be restructured with all its elements. In-service training institutions, which have an important mission 
of maintaining the professional development of the teachers, must primarily devote to developing themselves 
continuously. 
5. Conclusion and Recommendation 
This research has manifested that the social studies teachers require in-service training in the following areas: the 
use of digital technology in teaching, social events and problems  teaching methods and resources. The following 
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may be suggested in the light of the findings and results acquired by the research: Facilities concerning the subjects 
that are within the field of social studies should be organised according to the needs of the social studies teachers, 
Number of the opportunities of in-service training facilities in the teachers’ particular fields should be increased, In-
service training should be exercised in compliance with its essence and purpose, Courses and seminars should be 
arranged according to the programme both in content and in relating the content, and they should not be too 
comprehensive, Trainings should be better in quality and visually more satisfying, Practices should be more 
common, Theories and practices should be applied in such a way as to solve the in-service training problems, 
Education on daily life should be offered, Training officers should be specialists in their field and also academically 
adequate, Well-known theoretical subjects should not be repeated, The general attitude should be motivating, The 
subjects should be enriched with materials and equipments as well as technically, Technology should be utilised 
more effectively, The available places in the central courses should be increased, The problem of transportation to 
the in-service training centres should be taken into consideration, Attention should be paid to the social and 
psychological needs, and the expenses should be financed, Applications from districts to the in-service training 
facilities in the provinces should be accepted. The selected time and place should match, The physical conditions of 
the seminar halls should be improved. The seminars should not be too populated. 
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